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اراتالعب ت  

أوافق بدرجة كبيرة 
أوافق بدرجة قميمة  أوافق بدرجة قميمة أوافق بدرجة متوسطة أوافق بدرجة كبيرة جدا

 جدا
 % ت % ت % ت % ت % ت

 8.70 2 8.70 2 21.74 5 26.09 6 34.78 8 اشعر باسترخاء تام قبل التدريب 1

2 
يخفق قمبي بشدة عندما ادخل لمممعب وفيو 

 جميور كبير
3 13.04 1 4.35 7 30.43 7 30.43 5 21.74 

3 
أتصبب عرقا عندما أتعرض لمواقف 

 محرجة في التدريب
2 8.70 0 0.00 3 13.04 4 17.39 14 60.87 

4 
اشعر بالارتياح عندما يتكمم المدرب معي 

 8.70 2 4.35 1 4.35 1 13.04 3 69.57 16 في شئوني الخاصة

5 
استطيع أن اتخذ قرارا حاسما بسرعة في 

 17.39 4 8.70 2 21.74 5 21.74 5 30.43 7 المواقف المفاجئة

6 
أقوم بالضغط عمى أسناني عندما ألاحظ 

 عدم اىتمام زملائي بالتدريب
7 30.43 2 8.70 4 17.39 3 13.04 7 30.43 

7 
تبقى شييتي لمطعام جيدة حتى في يوم 

 17.39 4 4.35 1 13.04 3 8.70 2 56.52 13 المباراة

8 
ذكر أحداث في التدريب بشكل أستطيع ت

 جيد
12 52.17 3 13.04 2 8.70 3 13.04 3 13.04 

9 
كثيرا ما أعاني من تقطع في النوم قبل 

 26.09 6 13.04 3 17.39 4 4.35 1 39.13 9 المباراة

10 
يمكن أن يحدث في  أستطيع تصور ما

 8.70 2 26.09 6 34.78 8 21.74 5 8.70 2 المباراة قبل بدايتيا

11 
شعر بجفاف الحمق والبمعوم عندما يشاىد أ

 30.43 7 4.35 1 30.43 7 13.04 3 21.74 5 أدائي أشخاص ميمين

12 
دخول الحمام لمرات  إلىأشعر بالحاجة 

 عديدة قبل المباراة
3 13.04 1 4.35 1 4.35 4 17.39 14 60.87 
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13 
اشعر بقدرتي عمى أداء الواجب المطموب 

 مني بمستوى عالي
14 60.87 6 26.09 2 8.70 1 4.35 0 0.00 

14 
أشعر بالسعادة عندما يرشدني المدرب أو 

أخطائي بصراحة إلىزملائي   
17 73.91 3 13.04 2 8.70 1 4.35 0 0.00 

15 
استطيع تركيز انتباىي حتى عندما يسير 

 4.35 1 8.70 2 30.43 7 21.74 5 34.78 8 التدريب عمى نحو غير مخطط

16 
مع المدرب حتى عندما  أتحدث بيدوء وثقة

 0.00 0 0.00 0 17.39 4 17.39 4 65.22 15 يتخذ ضدي قرارا خاطئا

17 
أسيطر عمى جميع حركاتي ميما كان 

 13.04 3 4.35 1 13.04 3 26.09 6 43.48 10 الموقف محرجا

18 
اشعر أنني اممك الطاقة الكافية لمقيام 

 4.35 1 4.35 1 17.39 4 34.78 8 39.13 9 بالواجب المطموب

19 
افقد القدرة عمى التركيز كمما زاد عدد 

 30.43 7 26.09 6 21.74 5 17.39 4 4.35 1 الجميور

20 
يضايقني التمييز بين اللاعبين في 

 4.35 1 13.04 3 8.70 2 8.70 2 65.22 15 المعاممة من قبل المدرب

 4.35 1 17.39 4 21.74 5 39.13 9 17.39 4 يسيل عميا تمييز دقائق الأمور 21

22 
ترتفع حرارة جسمي بشكل غير اعتيادي 

 عندما تسند إلي مسؤولية معينة
3 13.04 2 8.70 7 30.43 6 26.09 5 21.74 

23 
أميل إلى انتزاع شعر رأسي عندما أفكر 

 56.52 13 17.39 4 13.04 3 4.35 1 8.70 2 بموضوع ميم

24 
حصول شجار بين اللاعبين يسبب لي ألما 

 60.87 14 4.35 1 21.74 5 8.70 2 4.35 1 في المعدة

 60.87 14 21.74 5 4.35 1 4.35 1 8.70 2 قبل المباراة اشعر بألام العضلات المفاجئ 25

26 
اشعر بالسيطرة واليدوء حتى لو كان أدائي 

جيد في المباراة  غير  
5 21.74 3 13.04 7 30.43 5 21.74 3 13.04 

27 
تفجر اشعر بالضغط عمى راسي وكأنو سي

 عندما ارتكب خطأ ما
8 34.78 5 21.74 5 21.74 2 8.70 3 13.04 

28 
اشعر بأنني مبالغ في ردود أفعالي اتجاه 

 21.74 5 8.70 2 39.13 9 8.70 2 21.74 5 المتغيرات المفاجئة
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(2جدولذ)  

 المحورذالاول:ذالمعوقاتذالخاصةذباستخدامذتكنلوجواذالتعلوم

 العبارات م

مجموعذ التكرارات

الدرجاتذ

 المقدرة

بةذالمئويةذالند

الدرجاتذ

 المقدرة

 الترتوب
 لا إلى حد ما نعم

 الثاني 94.22 212 67 3 5 هل تسًخدم الكميووتر الًعلومي في تدروس المهارات الحركوة بدرس التربوة اليدنوة؟  1

 الاول 96.88 218 77 3 2 هل تسًخدم اللوحات الًعلوموة في تدروس المهارات الحركوة بدرس التربوة اليدنوة؟ 2

 الخامس 47.55 177 13 6 56 هل تسًخدم جهاز عرض الشرائح في تدروس المهارات الحركوة بدرس التربوة اليدنوة ؟ 3

 الدابع 43.11 97 17 2 63 هل تؤمن بأهموة ادًخدام تكنولوجوا الًعلوم في تدروس التربوة اليدنوة ؟ 4

دون تأثير علي زمن الدرس ؟هل وسمح وقت الدرس بادًخدام تكنولوجوا الًعلوم  5  الثالث 82.66 186 52 7 16 

 الرابع 78.66 177 47 8 27 هل يمكن اصلاح الاخطاء الشائعة في المهارات المخًلفة بادًخدام تكنولوجوا الًعلوم ؟ 6

 الدادس 45.33 172 5 17 53 هل توظف معامل تكنولوجوا الًعلوم بالمدردة في خدمة مادتك العلموة ؟ 7
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 العبارات م

راراتالتك  
مجموعذ

الدرجاتذ

 المقدرة

الندبةذ

المئويةذ

الدرجاتذ

 المقدرة

 الترتوب
 نعم

إلىذحدذ

 ما
 لا

 الاول 88.88 277 57 11 7 هل ووصي الموجة بادًخدام تكنولوجوا الًعلوم في درس التربوة الرواضوة ؟ 1

2 
 هل وقوم الموجة بًوضوح كوفوة ادًخدام تكنولوجوا الًعلوم في درس التربوة

 الرواضوة ؟
 الثاني 71.55 161 17 52 6

3 
هل وقوم الًوجوه بعقد دورات تدرويوة علي بادًخدام تكنولوجوا الًعلوم في درس 

 التربوة الرواضوة ؟
 الرابع 68.77 153 17 58 7

دادسال 62.66 141 21 24 37 هل وؤمن الموجة بأهموة ادًخدام تكنولوجوا الًعلوم في تدروس التربوة اليدنوة ؟ 4  

 الثالث 68.88 155 27 47 15 هل من خطة الًوجوه الادًفادة من تكنولوجوا الًعلوم في تدروس التربوة اليدنوة ؟ 5

 الخامس 67.55 152 9 59 7 هل وسهم الًوجوه في توفير تكنولوجوا الًعلوم اللازمة لًدروس التربوة اليدنوة؟ 6
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(4جدولذ)  

لث:ذالمعوقاتذالخاصةذبطلابذالمدرسةالمحورذالثا  

 العبارات 

مجموع  التكرارات

للدرجات 

 المقدرة

النسية المىووة 

للدرجات 

 المقدرة

 الترتوب
 نعم

حد  إلى

 ما
 لا

1 
هل ووجد تعاون بين ادارة المدردة لًوفير اليوىة المنادية لادًعمال 

 تكنولوجوا الًعلوم في تدروس التربوة اليدنوة ؟
33 23 19 136 67.44%  الثاني 

2 
هل ووجد تعاون بين اخصائي تكنولوجوا الًعلوم ومعلم بالتربوة 

 اليدنوة ؟
37 18 27 133 59.11%  الثالث 

3 
هل ووجد تعاون من ادارة المدردة لًوفير مكًية تحًوي علي 

 ودائل تكنولوجوا الًعلوم خاصة بدرس التربوة اليدنوة ؟
6 4 65 279 92.88%  الاول 

ل تؤمن ادارة المدردة بأهموة ادًخدام تكنولوجوا الًعلوم ؟ه 4 %ل48 178 7 19 49   الرابع 
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(5جدولذ)  

 المحورذالرابع:ذالمعوقاتذالخاصةذبالإدارةذالمدرسوة

 العبارات 

مجموع  التكرارات

للدرجات 

 المقدرة

النسية المىووة 

 للدرجات المقدرة
 الترتوب

 نعم
إلى حد 

 ما
 لا

1 
هل ووجد تعاون بين ادارة المدردة لًوفير اليوىة المنادية لادًعمال 

الًعلوم في تدروس التربوة اليدنوة ؟تكنولوجوا   
33 23 19 136 67.44%  الثاني 

2 
هل ووجد تعاون بين اخصائي تكنولوجوا الًعلوم ومعلم بالتربوة 

 اليدنوة ؟
37 18 27 133 59.11%  الثالث 

3 
هل ووجد تعاون من ادارة المدردة لًوفير مكًية تحًوي علي 

وة اليدنوة ؟ودائل تكنولوجوا الًعلوم خاصة بدرس الترب  
6 4 65 279 92.88%  الاول 

%ل48 178 7 19 49 هل تؤمن ادارة المدردة بأهموة ادًخدام تكنولوجوا الًعلوم ؟ 4  الرابع 
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(6جدولذ)  

 المحورذالخامس:ذالمعوقاتذالخاصةذبالإعدادذالمهنيذوالاكاديمي

(7جدولذرقم)  

 الندبةذالمئويةذلمحاورذالاستبوانذوفقاذلمدتويذاعاقتها

 

 المحور

 

 المعوقات

مجموعذالدرجاتذالمقدرةذ

 للمحاور
 المتوسط

الندبةذالمئويةذ

 للدرجاتذالمقدرة

الترتوبذوفقاذ

 لمدتويذالاعاقة

 الاول 18.78 7.187 1799 المعوقاتذالخاصذباستخدامذتكنولوجواذالتعلوم الاول

الخاصذبتوجوهذالتربوةذالبدنوةالمعوقاتذ الثاني  الثاني 16.44 7.164 962 

 الخامس 9.79 7.797 532 المعوقاتذالخاصذبطلابذالتربوةذالبدنوة الثالث

 الرابع 17.71 7.177 586 المعوقاتذالخاصذبالإدارةذالمدرسوة الرابع

 الثالث 11.82 7.118 692 المعوقاتذالخاصذبالأعدادذالمهنيذوالاكاديمي الخامس

ن×أعليذموزانذتقديرذ×الدرجةذالكلوةذ=عددذالعباراتذ  

5857=ل75×3×26=  

 العبارات م

مجموع  التكرارات

للدرجات 

 المقدرة

النسية المىووة 

 للدرجات المقدرة
 الترتوب

 نعم
إلى حد 

 ما
 لا

1 
هل كانت مقرر تكنولوجوا الًعلوم ضمن المقررات الدرادوة 

 لمواد التربوة اليدنوة اثناء فترة درادًك ؟
32 3 47 158 77.22%  الرابع 

2 
هل كان محًوي تكنولوجوا الًعلوم خاصا بكوفوة 

 ادًخدامها لًدروس التربوة اليدنوة؟
19 8 48 179 79.55% لثانيا   

3 
هل هناك دورات للمدردين عن كوفوة ادًخدام 

 تكنولوجوا الًعلوم في درس التربوة اليدنوة ؟
13 17 52 189 84%  الاول 

4 
هل هناك بعٌات وقدمها الًعلوم للمدردين للًدروب علي 

 ادًخدام تكنولوجوا الًعلوم في العملوة الًعلوموة ؟
25 9 41 166 73.77%  الثالث 
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The Impact of Exposure to Second Language Acquisition Theories on 
English Language Development (Overview and evaluation) 

 
Amal Abdulla Mohamed                                    Asma Ahmed Alfasi 

   
Abstract  

      There is no doubt that English language plays a significant role in many different sections in 

society. In addition, English language appears to be a method of communication between 

speakers of different nationalities. In terms of that there are many factors affecting the progress 

of the learners in acquiring another language beside their mother tongue. The purpose of this 

paper is emanated after noticing that most of students upon graduation are not qualified for 

communicating in English fluently and accurately. Thus this paper attempt to overview some of 

the most influential theories of second language acquisition in order to shed light on the 

challenges faced by L2 learners. The researchers collect data by using case studies on two 

different L2 learners as this format of qualitative research assist to explore the participants in 

depth.  

Key words: case study, second language acquisition, L2 learners, Krashen’s theory, 

behaviorism theory, cognitive theory, lingua franca. 
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The Impact of Exposure to Second Language Acquisition Theories on English Language 
Development (Overview and evaluation) 

 
1.Introduction 

      English is one of the major world-languages as well as the fastest growing language due to 

the large number of organisations and countries that incorporate it as the official language. 

However, the reason behind this dominance is not entirely due to its large number of native users 

but due to its incorporation into many academic systems as and compulsory second language. 

According to (Harmer, 2007) the proportion of non-native speakers is larger than that of native 

speakers. (Crystal, 2003) exemplifies this by asserting that currently there are roughly 360 

million native English speakers. In addition, the British council estimates that there are more 

than one million second language English speakers and one billion learners currently studying 

English as a foreign language. English is also known as “a lingua franca‟‟ which is a term used 

to refer to a language that is used for communication or exchanging information between 

speakers whose mother language differs from each other. However, there are many reasons why 

English has become a world language. Crystal, ( 2003) argues that there are two credible 

approaches that explain the spread and dominance of English, they include, the geographical-

historical approach as well as the socio-cultural. This research will thus seek to elaborate the 

theories associated with the spread and learning of English by second language learners with the 

assistance of two case studies for better understanding. 

        On the other hand, (Crystal, 2003) moves further to elaborate the `socio-cultural` approach 

which also played an important role in the spread of the English language. He asserts that 

English acts as a tie between people of different backgrounds, to achieve this, politics, education 

and the media commonly use English as their primary communication language. To exemplify 

this, various forms of media such as the Cable News Network (CNN) which has global coverage 

uses English as its communication language in a bid to make certain that listeners from all parts 

of the world understand the gist of their stories, in addition political events such as the United 

Nations meetings use English as the main language during their sessions. Moreover, (Harmer, 

2007) believes that the status of English as global language has a large extent been influenced by 

the worldwide expansion in the business and technological arena. In other words, this implies 

that advancements in trade and technology have contributed to the spread of English globally, 

more often than not, people willing to work in a foreign country or venture into international 

business are obliged to learn how to read, write and speak English fluently in order to boost their 

communication skills, as a result the demand of learning English has been on the rise and is not 

about to end anytime in the foreseeable future.   

English can be learnt in various ways. This paper presents case studies on two English 

learners with the aim of understanding their learning processes. According to (Ellis, 1994) one of 

the methods used to investigate second language acquisition is through the study of individual L2 

learners based on observation and interviews. Although the interaction did not last long, it  



40 
 

Amal Abdulla Mohamed                                    Asma Ahmed Alfasi 
 

proved to be quite informative as these two learners shared their learning experience and 

the pros and cons that came with it in a bid to identify the potential hindrances experienced by 

learners.  

          The paper begins with a literature review followed by methodology used for collecting 

data from the two learners. The longest section is devoted to error analysis in order to discuss the 

reasons behind making such errors taking the cognitive and socio-cultural theories into 

consideration. 

2.Literature Review 

      This section aims to investigate and clarify the main and most prominent theories of second 

language learning. It begins with behaviourism which perceives learning as a habitual individual 

response to stimuli (Jordan, Carlile & Stack, 2008). Secondly, it will discuss a group of 

cognitivist theories that state that second language learners have an instinctive ability to learn 

and is more concerned with second language acquisition processes rather than how they process 

and learn new information (Mitchell and Myles, 2004). Lastly, socio-cultural theories which 

view learning as a product of collective experiences in a range of social surroundings will be 

discussed in this section. 

2.1. Behaviourism theory 

      To begin with, the behaviourism theory came into prominence between the 1950s and 1960s. 

According to (Skinner, 1957 cited in Mitchell, Myles, & Marsden, 2013) a learners learn a 

language through a stimuli- response fashion and assumes that learners learn through imitation, 

repetition and practice of these responses. (Crain & Lillo-Martin, 1999) argue that children learn 

a language as they learn any other subject. They learn exactly what they hear and pick up from 

their parents and teachers. It is also believed that there is a link between a stimuli and various 

responses such that if a learner receives stimuli information in his/her environment, then the 

response will be triggered and thus learning occurs. Furthermore, this theory claims that, just as 

the first language develops through information habits, acquisition of the second/ foreign 

language takes the same approach. This implies that an adult learner who already speaks one 

language will face problems since they need to substitute the old habits with new ones. As a 

result, the first language interferes with the target language either positively or negatively. This 

process is known as the contrastive analysis hypothesis (Mitchell and Myles, 2004). 

       According to (Gass & Selinke, 2000, p.72) “contrastive analysis is a way of comparing 

languages in order to determine potential errors for the ultimate purpose of determining what 

needs to be learned and what does not with regard to second language learning.” This theory 

asserts that language should be learned by comparing the structures of two languages including 

the systems of sounds, morphological systems and syntactic considerations in order to realize 
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 which areas will be easy or difficult to learn. On the contrary, this has a negative view for 

second language acquisition since carrying on the structures of the native language to the target 

language may forward or create new errors since the structure may not apply in the second 

language. 

          However, this theory has a number of limitations; it was fiercely attacked by Chomsky 

since it cannot logical pin point the problem of language learning. The major criticism that 

Chomsky uses to challenge this theory is that children can learn and create new words that they 

have never heard before. Children acquiring a language can be recognized at an early age when 

they try to assume rules that are not grammatical such as “Daddy comed”. In addition, the fact 

that children make ungrammatical errors that persist even after constant correction challenges the 

behaviourism theory. This theory also overlooks the fact that are rebellious in nature and do are 

not easily correctable, this necessitates motivation where parents are advised to reward their 

children whenever they make an effort to learn new languages in a bid to counter their rebellious 

nature (Crain & Lillo- Martin, 1999). Chomsky also highlighted the fact that the behavioural 

theory to a large extent applies to first language learners rather than second language learners. 

          According to (Ellis, 1994 & Savila-Troike, 2006) inadequacies of the behaviourist theory 

of language had important suggestions as to how a second language learner learns a language. 

Since children are not just imitators and are not significantly influenced by reinforcement when 

they learn their first language it is assumed that the same applies for a second language learner. 

Moreover, many researchers examined errors that learners made while learning a second 

language which were not attributed to the first language. The findings led to the conclusion that 

errors can be described better if analysed with regards to a learner developing knowledge 

pertaining to the structure of a target language rather than trying to transfer patterns of their first 

language. They also looked at the nature of the learner‟s acquisition rather than to grammatical 

forms by analysing how the minds interprets and learns a new language. This marked the shift 

from behaviourism to mentalism which plays a significant role during second language learning. 

Since then, other alternative theories emerged through linguistics and this raised questions as 

discussed below.  

2.2. Cognitive theories 

       The cognitive learning theory perceives second language learning as a conscious as well as 

reasoned thinking process whereby learning strategies are deliberately used. These strategies 

enhance play a key role in enhancing comprehension, learning and retention of information. It 

strongly contrasts with behaviourism where learning is perceived as an unconscious process. 

Cognitive theories direct attention to learning strategies that are approved through prior success 

on learners.  
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These approved strategies are then incorporated in the classroom in a bid to achieve general 

success. 

 (Ellis, 1997) states that human beings are born with the ability to learn a language by using a 

language acquisition device LAD in order to control and assist the process of language 

acquisition. According to (Savila-Troike, 2006) for instance, children have an innate capacity to 

master the language rules and develop grammatical principles through interaction with their 

environment. Moreover, Universal Grammar (UG) provides as an essential concept explaining 

cognitive theory in relation to language acquisition LA. (White, 2003) believed that the 

underlying concept of UG`s explanation is that all languages have common rules despite their 

deep and differentiated structures, these rules are referred to as principles. These principles have 

certain variables that are specific to a particular language and are called parameters. According 

to (Gasa & Silnker, 2002) this theory argues that input alone is insufficient and thus children 

need innate linguistic properties to enable them to learn a language. In fact, children come to 

know certain grammar structures that are not clearly learnable from input. 

           Another explanation provided by cognitive theory for LA is interlanguage. (Selinker 

1972, cited in Ellis 1994, p.33) states that the idea of interlanguage refers to a situation where a 

second language learner assimilates rules that are part of the first language but in a different form 

and which are also different from the target language to create a unique linguistic system which 

is a blend of the first and second language. Moreover, (Ellis, 2008) states that interlanguage 

consists of two different systems with interconnected ideas. Interlanguage consists of the series 

of interlocking systems which describe acquisition. At this stage, a learner of language is 

considered as the interlingua continuum. Secondly, Interlanguage appears as a structured system 

that a learner forms at a specified stage in his/her development. At this stage, the learner 

develops various forms of errors such as omission, addition and substitution which are more 

likely to appear. For this reason, errors are considered as signs of a learner‟s interlanguage. In 

addition, fossilization which refers to cessation of learning plays an important role to explain 

interlanguage. (Hyltenstam and Abrahamsson, 2003, cited in Ellis, 2008, p. 28) believed that the 

proficiency of native- speaker cannot be achieved by L2 acquisition. This was supported by 

(Selinker 1972, cited in Ellis, 2008, p. 28), who stated that “only 5 per cent of learners succeed in 

achieving full competence‟‟. However, fossilization could be for two reasons. First and foremost, 

there is significant difference in the level at which point in their acquisition of an L2 they 

fossilize. Some stop their growth at a very early stage and settle for simple language knowledge 

which is partially produced in their own mind while others fossilize at a much more advanced 

level. Secondly, a learner may achieve the target language`s standards in some features of the L2 

language but not in others. For instance, they could be proficient in grammar but their accent 

continues to be clearly foreign. 
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2.3. Krashen’s theory 

       Krashen‟s Monitor Model (1980) is regarded as an attempt to further develop Chomsky‟s 

concepts of language acquisition. His theory is based on five basic hypotheses. The first of these 

hypotheses the Acquisition – Learning hypothesis in which he highlights the difference between 

acquisition and learning processes. 

      He asserts that in acquisition, people acquire the language unconsciously while learning 

involves a conscious process in which learners obtain knowledge about language (Savile- Troike, 

2006). The second hypothesis is the Monitor hypothesis where he suggests that conscious 

learning is performed only through monitoring of learners. Monitor could be achieved where the 

learner has enough time and he is concerned with the language rules (Kraehen, 1979). In this 

hypotheses Krashen states that there are three categories to clarify individual differences in 

learners which includes Monitor „over-use‟ which focuses on the form of the language and pay 

less attention to fluency. On the contrary, Monitor „under use‟ is a situation where learners do 

not pay much attention to the errors as their focus is more on speed and fluency. The last 

category is the „optimal Monitor users‟ where the Monitoring system tries to strike a balance 

between fluency, speed and language form for the purpose of not non-interrupted communication 

(Mitchell & Myles, 2004). The third hypothesis is the Natural Order and was based on the 

findings that learner of the first and second languages acquire the rules of a language in a natural 

order since the rules are in a predictable manner (Lightbown & Spada, 2006). Hypothesis 

number four is the Input hypothesis which means that language acquisitions occurs when the 

learners of a language acquires more knowledge thus moving from I to „i+1‟. The „i‟ refers to 

current level of L2 learners and „+1‟ is a symbol for additional and comprehensible language 

skills such as words and grammatical forms which are considered as the next step beyond the 

current level (Lightbown & Spada, 2006). The last hypothesis is the Affective Filter where 

Krashen argues that there is a difference between learners who receive comprehensible input due 

to feelings, motivations, needs, attitudes, and emotional states. Learners who are concerned too 

much about mistakes and the correct form when they are communicating in L2 possibly use the 

L2 practically since they are not contented with their fluency levels. It is clear that the Krashen 

theory plays a significant role in learning a language and will be illustrated later in a case study 

section. 

2.4. Socio-cultural theory 

        This theory was brought forth by a Russian psychologist named Lev S. Vygotsky and 

sought to find out how individual functioning is relative to institutional, historical and cultural 

influence thus the purpose of this theory was to focus on the roles of social and cultural 

interactions in the learning process and psychological development. Sociocultural theory has 

become a major concerns of linguistics pertaining to the process of language acquisition since  
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the 1990s.Vygotsky‟s theory is considered as one of the most important theories that stress the 

fundamental role of social interaction in language acquisition, and his current developments are 

often labelled „sociocultural theory‟ (Cameron, 2001). (Ratner, 2002 cited in Lantolf & Thorne, 

2006 p.197) believed that Social interaction and material environments plays a critical role in the 

learning process since the learners are able to apply current cultural items and create new ones to 

enable them to regulate and control their biological and behavioural activity. In this point view, 

sociocultural language learning would more likely take place in a social context, in other words 

the learners interact with other people who are around them. One of the most significant ideas 

created by Vygotsky is the concept of scaffolding or the Zone of Proximal Develop (ZPD). The 

ZPD was defined by Vygotsky as: 

 “the difference between the child‟s developmental level as determined by 

independent problem solving and the higher level of potential development as 

determined through problem solving under adult guidance or in collaboration with 

more capable peers (Vygotsky, 1978, p.85 cited in Mitchell & Myles 2004, p.192)‟‟. 

        Within ZPD the child will be in a position to perform at high learning levels due to the 

presence of support from adults and peers, this concept also applies in learning a foreign 

language (Cameron,2001). Moreover, there are various effective personal characteristic of the 

learner that have a great effect on the success of L2 learner and these include intelligence, 

aptitude, learning style, personality, motivation, learner beliefs and attitude (Lightbown & 

Spada,2006). 

        In terms of intelligence (Garadner, 1993) includes personal abilities such as music and 

interpersonal relation. (Caroll, 1973) refers to the term aptitude as the ability of the learner to 

learn quickly thus if the learner has a high aptitude the learning is easier and fast. Learning style 

refers to an individual‟s preferred way of perceiving, organizing, processing and recalling 

information. Personality refers to personal behaviour such as self-confidence, anxiousness, 

introversion and extroversion which may play a significant in SLA. (Savila-Troike, 2006). 

Motivation is the reason or desire behind the learner`s quest to learn a language. There are two 

main types of motivation, integrative motivation and an instrumental motivation which will be 

further explained in the case studies (Schumann, 1986). Finally, learner beliefs and attitude are 

believed to be the learner‟s opinions on the target language, a positive attitude yields better 

outcome than negative attitude (Lightbown & Spada, 2006). 

3.Methodology 

       The study is based on two learners from different backgrounds but share the common pursuit 

of learning. Both subjects learned English through different methods.  The first one learned 

English in the classroom while the other learned it both in the classroom and through regular 

communication with native speakers. The methodology used in this case involved the study of 
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 collected samples from each learner`s speech and writing skills. The two different methods were 

used to collect information were observation through different occasions such as friendly 

conversation while the second method entailed formal interviews.  

        The first case study was twenty-two years old Liala from Tarhuna who started learning 

English as a subject in a curriculum taken two sessions (one hour) a week starts on the primary 

and high school. Laila did not complete her study directly after completing secondary school. 

She stayed at home for two years for specific circumstance then she decided to complete her 

study.  At present she is studying of English language department in 6
th

 semester at Azzaytuna 

University. She had little formal requirements in English at university because she only had to 

use a language as (syllabus) in the classroom due to her line of study needs. In addition, she had 

no chance to learn English outside of the classroom as it is considered as a foreign language 

hence it is barely spoken. The second case study featured twenty-three years old Ahmed from 

Tripoli. He had extensive English skills since he had studied extensive courses at different levels 

(beginner, intermediate and advanced) in besides his public education. He had studied English 

for ten years, six of which he spent in his home country before travelling to the UK. For four 

years, he had been residing in xxx Britain with his father who prepared a PhD in the UK. After 

living in Britain for a year he decided to complete his studies. Besides this, he had held a part-

time job in the university since he started the study. At the currently he is at the last year at 

Tripoli University studying BA in Computer sciences.  

3.1. Case study analysis 

       This section will explore the errors made by the two subjects of our case study. We began by 

taking some samples of errors that were committed by the Libyan student and exploring the 

reasons behind the error in relation to the theories that were debated in literature review. The 

most recurrent grammatical errors that were observed in the data collected were chosen for 

analysis of each case study. The following section will explain the errors made by Miss Laila. 

3.1.1First case study (Miss Laila) 

        From the observation, it was noted that, although Laila had good pronunciation e.g. she has 

good intonation in addition to the ability to communicate in English, she faced challenges in 

terms of fluency in speaking English. For example, she spent more time to answer questions 

asked by her friend pertaining to what she had done the previous weekend. She said “Ah ah I 

went shopping with my friend then we ah ah had a cup of tea while we were chatting”. In other 

words, she cannot express herself freely and sometimes she hesitates and consequently 

stammers. Actually she was able to comprehend any utterance in English but she could not 

always respond quickly.  This is probably because she is fearful that she will make mistakes if 

she speaks too much or quickly as Krashen`s theory states where the Affective Filter hypothesis 
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 proposes that learners who are worried too much about making mistakes and the correct form of 

language when they are communicating in L2 maybe not acquire the much needed fluency 

(Lightbown & Spada, 2006). (Krashen, 1982, p. 31 cited in Mitchell& Myles, 2004, p. 48) 

claims that “Those whose attitudes are not optimal for second language acquisition will not only 

tend to seek less input but they will also have a high or strong affective filter-even if they 

understand the message.”  This is applying in the case of Laila where she always thinks too much 

about her grammar, wondering if it is correct or not and at times corrects the rules while 

speaking. Among other things, I was interested in her ability to practically employ different 

number of grammatical features. It was also important to see whether Laila had the ability to use 

grammar accurately or not. Researchers noticed that, although she could use some grammatical 

aspects correctly such as the third personal singular and simple regular verbs. However, she does 

not have the ability to use other irregular verbs for example, her constant use of “eated” instead 

of “ate” in the sentence. She once stated that “We eated chicken and rice for dinner yesterday”. 

This exemplifies the errors she makes in her every day interactions leading to overgeneralisation. 

According to (Ellis, 1994, p. 59) overgeneralization „‟happens when L2 learners create a deviant 

structure based on other structures in the target language‟‟. After learning the grammatical rules 

at school and university after which she did not have the chance to interact with other English 

speakers. We can thus conclude that such errors were made because she did not remember that 

irregular verbs (e.g. eat) are different from regular verbs with regard to past tense hence she used 

it in a simple way just to way just communicate despite the fact that it was wrong. In addition, 

the errors are probably due to the learners' development pattern since her mental abilities are 

designed in such that they blend her native language with English. It is argued that these abilities 

regulate what a learner takes in as input and how they store information in their mind (Ellis, 

1997). Another possibility for making such an error it probably due to fossilization. As 

mentioned above the learner learned in the past then halted her learning at a certain point of the 

time hence she forgot grammatical rules such as in the case of irregular verbs due to lack of 

practise. According to (Han, 2003 p: 40) fossilization is “the habitual deviation from the standard 

grammatical rules, fossilized forms are assumed to be permanent‟‟. In other words, it is difficult 

to get rid of an error once a learner gets used to repeating the same error. Moreover, due to the 

fact that Laila lives in a country where very little to hear English, she does not have many 

opportunities to hear the correct form of English, and as a result she fossilized. In addition, it 

seems that even she studied English more than ten years she still unable to communicate in   

English language in effecting way. This may due to Laila study English to pass exam and to get 

Diploma certificate.  As (Jonnson, 1996 cited in Han, 2003 p.14) says, “the concept of stopping 

when needs are met persists in fossilization studies‟‟. This simply implies that if a learner uses a 

language for a sole purpose such as communication only, once this purpose is met, the learner 

refrains from using this language. 
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       Another grammatical error which was evident during the interviews was that she did not use 

the indefinite articles „a‟ and „an‟ in all context, instead she just used the definite article „the‟. 

For example, she said that „I have to go now, we have the lesson and „I have not received the 

email yet‟. Instead of stating that “I have to go we have a lesson and I have not received an email 

yet”. In these sentences she did not use indefinite articles and the reason probably due to the 

direct transfer of concepts in her native language. According to (Swan & Smith, 2001) in Arabic 

only definite articles exist hence these errors could be attributed to the transfer errors which is 

defined by (Ellis, 1976) as the influence of the learners‟ first language while learning second 

language. There is possibility that Liala applies the rule of her first language (Arabic) to the 

English language while dealing with both definite and indefinite articles. 

   3.1.2. Second case study (Mr. Ahmed) 

  On the contrary, Ahmed speaks very fluently and confidently. Throughout the conversation it 

noticed that, he focuses on fluency more than grammatical rules. This is elaborated when 

Krashen argues that in the Monitor hypothesis there are three ways to explain individual 

differences in learners. One of them is the Monitor „under use‟ where the learners do not focus 

much to the grammatical forms as much as they focus on speed and fluency. Moreover, he has 

the ability to communicate in English even when he had restricted terms. For instance, when he 

asked, I observed that Ahmed did not care what listener will say if he pronounces the words 

incorrectly or ungrammatically. Furthermore, during the conversation I noticed that Ahmed had a 

confident voice when he spoke. However, this can be attributed to two main reasons which are 

his personality and motivation. 

        With regard to, personality as mentioned in the section of effective factors personality refers 

to personal behavioural characteristics that play a great role in SLA. In addition, confidence and 

anxiousness have received a lot of interest in the success of SLA. For example, it is argued that 

an anxious learner will not learn as fast as a relaxed learner. (Savila-Troike, 2006 p. 90) states 

that “self-confidence, lower anxiety may be manifested by risk-taking or more adventurous 

behaviour‟‟. This is probably Ahmed has self-confidence even in his native language helps him 

to speak confidently and fluently in English compared with Laila. 

       In terms of the motivation Ahmed said that when he was living in Libya he had no desire to 

learn English at first. He further asserted that English in Libya is consider a compulsory subject 

and is dependent on memorizing rules in order to pass exam only. However, after travelling to 

the UK he acquired a desire to understand English and within the three years in the UK, he learnt 

much more than he ever learnt in his native country. He said that although studying English 

courses really help him to understand English better, it was not as well as the learning 

environment in the UK. He found many reasons to improve his English such as to complete his 
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 studies, to communicate and to get a job at university and to interact with his peers. He views 

that improving his English will be as a chance to get a job in his country, so he has a highly 

motivated to learn English. This commonly referred to as instrumental motivation. Instrumental 

motivation is the reason behind the desire to learn another language for more utilitarian goals 

such as getting a job. According to (Gass & Selinke, 2000) research has sought to explain the 

effectiveness of motivation in learners and their zeal to learn new languages. They believe that 

the higher the level of motivation to learn a targeted language, the higher the level of proficiency 

and accomplishment. 

       An interesting thing about Ahmed is that his style is quite informal (slang). For example, he 

said “fair enough! Let‟s go to have a coffee‟‟. „‟oh dear‟‟. In addition, it seems that he spent 

much of his time with native English speakers when he was in the UK. This could probably be so 

due to the socio-cultural impact of English on his personality. He said that interaction with 

English speaking people plays a significant role in his English improvement. Furthermore, he 

said that he never understood the English culture until he travelled to Britain. For example, he 

said that although he read about „‟Halloween day‟‟ in textbooks at high school he did not 

understand it until he came to the UK. In addition, his desire to learn about the English culture 

may be due to the aspect of motivation that is referred to as integrative motivation. According to 

(Schumann, 1986 p: 383) integrative motivation occurs when the learner intends to learn about 

the people who fluently speak the targeted second language in order to meet with, talk to, find 

out about and perhaps become like these native speakers of the target language whom he/she 

admires. 

       From the above case studies, we can, therefore conclude that motivation and social-culture 

played an indispensable role to improve Ahmed‟s English language skills since as mentioned 

above Ahmed loves to integrate and interact with native speakers during all his free time. On the 

contrary, Laila, uses English only for her communicative needs which has a negative impact on 

her grammatical skills. 

    4.Conclusion  

      In conclusion, the above case studies examine the spread and development of English 

language, in addition, it brings to light the various approaches used by second language learners 

in their abilities to learn the language. The two case studies present learning with an opportunity 

to identify the errors commonly experience by second language learners. Furthermore, the 

application of theories that explain the cause of various errors creates awareness such that an 

English learner is conscious of the possible mistakes that he/ she is likely to make, with such 

awareness, the probability of making the same errors lowers since a problem well identified is a 

problem half solved. With this in mind, clearly second language learners can attain proficiency in 

English as long as they accurately pinpoint the expected errors in advance. English is 

undoubtedly on a constant growth curve that is not going to fall anytime soon, this implies that 
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 learning English is essential since it grants one a competitive edge in the global arena such that 

one can study, travel or work in all parts of the world due to its „Lingua Franca‟.  
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Abstract: The education community is witnessing serious attempts to integrate 

technology into the educational process with the aim of benefiting from it in order 

to raise the quality of education and learning that it provides to its members. The 

practice of hybrid learning in social service education institutions is a product of 

those efforts. Therefore, this study aims to determine the requirements for 

achieving the quality of hybrid education in social service education institutions. 

Then arrive at a suggested vision from the perspective of how the community is 

organized to achieve these requirements. 
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The problems of English pronunciation at (Libya) secondary schools 
 

Alemmari A.M Almusbahi 
 

       Background: 

        Pronunciation plays an important role in communication in English language. 

No matter how rich our lexicon in English language in and how familiar we are 

with the structures and rules of the English language, it is not possible to convey 

our messages accurately without proper pronunciation, rhythm, intonation. In 

short, pronunciation is an important aspect of language that makes our speech 

comprehensible and intelligible to native speakers. 

   So students are required not only to have good  knowledge of vocabulary and 

eligible grammar, the four language skills but also correct pronunciation. Accurate 

pronunciation is a must in English learning for students. Therefore, learning 

English pronunciation is of great importance to students, even for their exams. In 

addition, this will help them to have a good job in their future and enable them  to 

communicate will foreigners successfully if they have a change and the need. 

   Correct pronunciation is part and parcel of any foreign language, which one 

wants to learn. One might have mastered the grammar and gained perfect 

knowledge of vocabulary, but when it comes to an oral interaction, a complete 

communication breakdown may occur, when one is not able to pronounce in way 

which is intelligible to the partner. 

  Despite realizing this importance, Libyan students still can‟t acquire correct 

English pronunciation. The main reason is that the traditional teaching laid the 

emphasis on grammar has led to this problem. Many students can‟t pronounce 

English words and sentences correctly. There are no separate lesson for teaching 

pronunciation, teachers don‟t pay much attention on correcting students 

pronunciation. English pronunciation seems has become the most serious problem 

that students meet when they learn English. This is happening at almost secondary 

schools in Libya . 
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Because of the above reasons, I decided to do research  at secondary schools, 

entitle: “the problems of English pronunciation at secondary school”. The study 

was conducted to seek the answers to the question of what difficulties secondary 

school students meet when they try to pronounce English words. 

Statement of the  problems: 

      Pronunciation has occupied a peculiar position throughout the history of 

English language teaching as its status has varied considerably over the years. 

    And pronunciation is probably one of the hardest skills in English to learn. It 

takes a lot of time and effort to improve your pronunciation. 

    Secondary school students face many problems in learning English language, 

among these problems is “pronunciation”. 

   A great of words are mis-pronounced by school students. 

 This research explores some factors influencing English pronunciation at Libyan  

secondary school. 

The researcher wants to investigate this problem and provide solutions for 

students‟ problems in pronunciation at  Libyan secondary school. 

Hypothesis of the study: 

         the study will try to test the following hypothesis 

-Teachers don‟t pay much attention on correcting students pronunciation. 

-There are no separate lesson for teaching pronunciation. 

-The influence of the mother tongue on pronunciation. 

       Objectives of the study:  

       this research aims at the following: 

-To show the benefit of correcting students pronunciation by teacher. 

-To discover the importance of separate lesson for teaching pronunciation. 

-To investigate how mother tongue influence the English pronunciation. 

       Questions of the study: 

-What is the benefits of correcting students pronunciation by teacher…..? 

-What is the importance of making separate lesson  for teaching pronunciation…..? 

-What is the effect of mother tongue on pronunciation…..? 
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        Significance of the study: 

           The study is consider significance for the following: 

The result of this research will be useful for teachers of the secondary level to help 

them improve their performance in teaching.  

The study will solve the English pronunciation problems for both teachers and 

students in our secondary schools. 

The result of this study can be used by teacher of English to be able to get useful 

information of teaching English.  

      limitation of the study: 

      This study is limited to the student‟s at Al-Quwaiah 

      /Al-garbouli secondary schools for boys in Algarbouli. From   (2015-2016) this 

study focus on the second class at secondary school. 

     Tools of the study: 

            The tools of this study include data collections,    questionnaire and data 

analysis. The researcher prepare the questionnaire to investigate among teachers. 

      Why to teach pronunciation:-  

       Teaching pronunciation has undergone a long evolution. At the is beginning of 

the twenties century everything was subordinated to teaching grammar and lexis 

and pronunciation was totally overlooked. Many things have changed since that 

time but on the other hand there are still some teachers who do not pay enough 

attention to pronunciation. According to Scrivener this is partly because teaches 

themselves may feel more uncertain about it than about grammar and lexis, 

worried that they don‟t have enough technical knowledge to help students 

appropriately (2005:284). 

      It is widely recognized that acquiring good pronunciation is very important 

because bad pronunciation habits are not easily corrected. Kelly state that a learner 

who consistently mispronunciation a range of phonemes can be extremely difficult 

for a speaker from another language community to understand. This can be very 

frustrating for the learner who may have a good command of grammar and lexis  
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but have difficulty in understanding and being understood by a native speaker 

(2002: 11). 

     In my opinion pronunciation is still neglected as schools. When teaching 

pronunciation it is difficult to create a lesson that would be only focused on 

pronunciation practice because pronunciation is taken as an additional practice in 

all course books. Another problem can be caused by the fact that emphasis is 

frequently given on individual sounds or distinguishing sounds from each other. 

According to Gilbert there are two main reasons why pronunciation is neglected in 

classes. First, teachers do not have enough time in their lessons, which would be 

dedicated to pronunciation, and if there is time attention is usually given to drills 

lead to discouraged students and teachers who both want to avoid learning and 

teaching pronunciation.  

Second, psychological factor plays a relevant role in learning pronunciation 

because students are not as sure about their pronunciation as they are about their 

knowledge of grammar and lexis. Gilbert claims that the most basic elements of 

speaking are deeply personal and our sense of community is bound up in the 

speech rhythms of our first language (2008:1). These psychological barriers are 

usually unconscious but they prevent speakers from improving the intelligibility 

(ibid). to be able to overcome the fears of speaking, teachers should set at the 

outset that the aim of pronunciation improvement is not to achieve a perfect 

imitation of a native accent, but simply to get the learner to pronounce accurately 

enough to be easily and comfortably comprehensible to other speakers(Ur 

1984:52). 

Defining pronunciation: 

        Pronunciation can be defined as “the act or result of producing the sounds of 

speech, including articulation, intonation, and rhythm” (McArthur, 1992:810). 

Similarly, Richards and Renandya (2002:175) state that …pronunciation also know 

as phonology includes the role of individual sounds and sound segments, that is, 

features at the segmental level, as well as supra-segmental futures as stress, rhythm 

and intonation. This is why, these components; articulation, stress, intonation, and 

rhythm  cannot be taught in an isolated way. All of them are necessary as they are 

part of speaking. Furthermore, it seems that pronunciation is the first thing that 

native speakers notice during a conversation (Gilakjani, 2011). Learning grammar 
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 and vocabulary is important for communication, but if the speaker is unable to 

pronounce correctly she/he would be hardly understood.  

The important of pronunciation: 

        The way we speak immediately conveys something about ourselves to the 

people around us. Learners with good pronunciation in English are more likely to 

be understood even if they make errors in other areas, whereas learners whose 

pronunciation is difficult to understand will not be understood, even if their 

grammar is perfect!. We also often judge people by the way they speak, and so 

learners with poor pronunciation may be judged as incompetent, uneducated or 

lacking in knowledge, even though listeners are only reacting to their 

pronunciation. Yet many learner find pronunciation one of the most difficult 

aspects of English to acquire, and need explicit help from the teacher(Morley 1994; 

Fraser 2000). Thus some sort of pronunciation work in class in essential. 

Features of pronunciation: 

        Pronunciation is a way how sounds are articulated by speakers marking their 

social class, education and so forth. According  to Dalton and Seidlhoffer there are 

two ways how pronunciation as a production of significant sounds can be 

characterized: 

    First, sound is significant because it is used as part of a code of a particular 

language. So we can talk about the distinctive sounds of English, French, Thai and 

other languages. In this sense we can talk about pronunciation as the production 

and repetition of sounds of speech. 

   Second, sound is significant because it is used to achieve meaning in context of 

use. Here the code combines with other factors to make communication possible. 

In this sense we can talk about pronunciation with reference to acts of speaking 

(1995:3). When studying pronunciation we deal with theoretical context of 

phonetics and phonology. Catford describes phonetics as the study of the 

physiological aerodynamic, and acoustic characteristics of speech-sounds. Whereas 

phonology studies how sounds are organized into systems and utilized in 

language(1992: 187).  

Factors Contributing to students’ Pronunciation: 

       Although some researchers believe that all learners have the same capacity to 

learn a second or foreign language because they have learned first language, a 

number of EFL teachers have difficulties in improving the students‟ pronunciation  



80 
 

The problems of English pronunciation at (Libya) secondary schools 
 
problems. As a result, in the past, several researchers have put great efforts, 

asserted and suggested many factors affecting students‟ pronunciation (e.g. Brown, 

1994; Celce-Murica et al, 2000; Gillette, 1994; Kenworthy, 1987). In this regard, 

these previous studies have been repeatedly substantiated that factors such as 

native language, age, exposure, innate phonetic ability, identity and language, ago, 

and motivation and concern for good pronunciation ability, appeared to have an 

influence on teaching and learning pronunciation.  

        Results: 

            Due to the questionnaire the researcher has come to the       

             following results:- 

-Teachers don‟t pay much attention on correcting students pronunciation. 

-Absence of separate lessons for teaching pronunciation . 

-Spelling of some words causes wrong pronunciation. 

-Teachers don‟t practice phonetic transcription. 

      Recommendations:- 

               In the light of the above results, the following    

              recommendations can be given. 

-Teachers should encourage student to pronounce words properly. 

-Teachers  have to employ some funny methods during teaching pronunciation so 

that students enjoy every moment while learning and participate spontaneously in 

class activities. 

-Students should be given chances to listen to native speaker. 

-Teachers should speak clearly and slowly in pronunciation class and they have to 

make sure that their language is standard and understandable. 

-Teachers should correct the students pronunciation. 

-The use  of phonetic alphabet is very useful as secondary school. It will pave the 

way for better pronunciation. 

-Students moods and needs should also be taken into account while teaching 

English pronunciation. 
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-Teachers should encourage and motivate the students to speak English outside the 

classroom. 

       Conclusion: 

       In conclusion, this chapter presents of English pronunciation problems which 

includes many related issues such as the importance of English pronunciation, 

factors contributing to students‟ pronunciation: 

 features of pronunciation, and common problems that students in general and 

Libyans students in particular often meet. 
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 . َّ قى ئمئن ئز ئر ٱُّٱ :

  َّ نخ نح ٱُّٱفأما ٱ 

 َّ بى بن بم  بز  ٱُّٱ
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1الفاتحة:  َّ  مج لي لى لم لخ ٱُّٱٱ:   

 

 ٨١البقرة:  َّ يى يم يخ يح يج هي  هى  ٱٱُّٱٱ:
 

 

٨٨١البقرة:  َّ صح  جحجم ثم ته ٱُّٱ:    
 

٦٤فصلت:  َّ  شم ئمئه  يه يم يخ ٱُّٱٱ:   
 

٨النور:  َّ مي لم لخ ٱُّٱ:    

٦٤البقرة:  َّ ين تز تر بي بى بن بم بز بر ئيُّ :   

 

٩القصص َّ مم قي قى فىفي ثي ثى ثن ثم ثز ثر   
 

البقرة:  َّ صح سم سخ سح سج خم خج حم حج  جحجم ثم ته ٱُّٱ  
٨٨١ 
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٦١٢  البقرة:  َّ ئم  مينج مى مم مخ مح مج لي لى لم لخ ٱُّٱٱ  

" 

٨٨القارعة:  َّ  يز ير ىٰ ٱُّٱ   

 َّ ثم ثز  ثر تي تى تن تم تز تر بىبي بن  بم بز بر ٱُّٱ: 
 

  

٩١آل عهران:  َّ سح ئهبج ئم ئخ ئح ييئج  يى ين يم يز ُّٱ  

( " 

 ثم ته تم تخ تح بهتج بم  بخ بح بج ئه ئم ئخ ٱُّٱ
٩٩المائدة:  َّ  مح سم سخ سح سج خم  خج حم حج جم جح  

 

٢٩الرعد:  َّ يى  يح هييج نىني نم نخ لخ ٱُّٱ   

  

٨١د: هو َّ صم ىٰ ني نى نن نم نز نر  مم ما ٱُّٱ :   
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١٩يوشف:  َّ كي قيكا قى في فى ثي ثى  ثن ثم ٱُّٱ    

 
 

١٨الحجر:  َّ مخ مح مج لي لى لم لخ ٱُّٱ:    

 
 
 

٢٩الكهف:  َّ مم فى ثي ثى ثن ثم ثز  ثر تي ٱُّٱ :   
ما شاء الله " : فً  )ما( وجهان :   "  

 

 

١٤الكهف:  َّ ئى ئن ئم  ئز ئر ّٰ ِّ ُّ َّ ٱُّٱ:    

 :  
 
 

٢٤ق:  َّ ني نى نم نخ ٱُّٱ:    

 

٦١النازعات:  َّ ثى  ثن ثزثم ثر تي تى تن ٱُّٱ ـ   
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٩٦النصاء:  َّ كم ني نى نم نخ نح  نج مي ٱُّٱ   ـ  
  

 

٦٨محهد:  َّ بم ُِّّ َّ ٍّ ٱُّٱ:    

 

 ضح ضج صم صخ صح سخسم سح خمسج  خج حم حج جم جح ثم ٱُّٱ

٤٩ هود: َّ ضم ضخ  

 
 
 

١٨يونس:  َّ ئز ٌّ ىٰ رٰ ييذٰ يى يم يخ يح  يج ٱُّٱ  

 

٦إبراهيم:  َّ تن بمبن بز بر ئي ئى ئن ئم ئز ئر ٱُّٱ   
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٦مريم:  َّ  مم مخ مح مج لي لى ٱُّٱٱ:ـ  

 
 
 

٤٦الأنبياء:  َّ يي يى يم يخ يح يج هي هى ٱُّٱ   

 
 

٨١يوشف:  َّ كم كل كا قي قى في  ثيفى ثى ٱُّٱـ وقوله تعالى :   
" 

        
 
 

 
 

  
 

٨٦آل عهران:  َّ حم  يى ين يم يز ير ىٰ ٱُّٱـ   

 

٤٨البقرة:  َّ  لخ ضح ضج صم صخ ٱُّٱـ   
 

٦٤التوبة:  َّ جم جح ثم ته تم ٱُّٱٱ:  
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٢٦يوشف:  َّ ثم ثز ثر  تي تى تن تم تز تر بي ٱُّٱ  

 
 

٨٩الحج:  َّ تح بج ئه ئم ئخ ئح ئج يي ني ٱُّٱ ـ  
   

 
 

٢١الشعراء:  َّ نم نخ نح نج  مم مخ ٱُّٱ:   

 
 

٨الزلزلة:  َّ ثن ثم ثز ثر تي ٱُّٱ   
  : " " 

 " 
 
 

٢الشورى:  َّ نى نح  نج مي مى مم مخ مح مج ٱُّٱ   

 
 
 

 
  

٢٦ص:  َّ  لي لى لم كي كى كم كل كا قي قى  في فى ٱُّٱ   
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٤التوبة:  َّ  كخ ضم ضخ ضح ضج صم ٱُّٱ:    
 "  

 

١٢الواقعة:  َّ ُّ َّ ٍّ ٌّ  ىٰ  ٱُّٱ:    
 "  

 

٨٦١النصاء:  َّ ُّ مح مج لي لى لم لخ ٱُّٱ:    
 "  

 

       ٨الانشقاق:  َّ يح يج هي هى ٱُّٱـ
 
 
 
 

(288:18) 
 

 
 

 

٦الفاتحة:  َّ  هج ني نى نم ٱُّٱٱ  
 

٩١البقرة:  َّ  كح غمفج  غج عم عج ظم ٱُّٱ   
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البقرة:  َّ نى نم نخ  نح نج مي مممى مخ مح مج لي لى لم لخ ٱُّٱ 
 
 

٦١القصص:  َّ كح صحصخ سم سخ  سح سج ٱُّٱـ  
 
 

٦٢٢البقرة:  َّ  به مخ مح مج له  لم ئخ ٱُّٱ   
 
  

 ظم  طح ضخضم ضح ضج صم صخ صح سم سخ  سح سج ٱٱُّٱ
٨٦٨يوشف:  َّ كح عج  

 
 
 
 

  :18) 
 

 

 

 ٦٢الرعد:  َّ نن نم نز نر مم  ما لي ُّٱ
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٨٦١ البقرة:  َّ ني مينج  مى مم مخ مح مج لي لى لم لخ ٱُّٱ:    
 

 ّٰ ِّ ُّ َّ ٍّ ٌّ ىٰ رٰ  ذٰ يي يى يم يخ ٱُّٱ
١٩البقرة:  َّ تر  بي بى بن بم بز بر ئي ئى ئن  ئزئم ئر  

 

 نج مي مى  مم مخ مح مج لي لى لم لخ ٱُّٱ

 ٤المائدة:  َّ  كل هجهم ني نى  نم نخ نح

 ٩١الأعراف:  َّ  هي نخنم نح  نج مي مى مم محمخ مج لي لى لم لخ ٱُّٱ

 يخ  يجيح هٰ هم هج نه نم نخ نح نج مم مخ مح  مج له لم لخ ٱُّٱ:
 ٨٦الصف:  َّ  يه ئهبم ئم يه يم
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  20 ) 

٦٨ الفرقان:  َّ حج جم جح ثم ته تم ٱُّٱٱ:  

 
 
 

أي : نجمعها .    القيانة َّ ىٰ ني نى نن نم نز نر  مم ما لي لى لم  كي  ٱُّٱٱ: 

 
 

 
 

 
   3 
  4  

 5 
:   
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 َّ بىبي بن بم بز بر ئي ئى  ئن ئم ئز ئر ّٰ ٱُّٱ
٨١١البقرة:   

"  "  
 

٨٩٤البقرة:  َّ  يه ئمئه يه يم يحيخ يج  هٰ هم هج نه نم نخ نح نج مم ٱُّٱـ   
 

 ئخ  ئح ئج يي يى ين يم يز ير ىٰ ني نى  نن نم نز ٱُّٱ

البقرة:  َّ  نم خمسج خج حم حج جم جح  تهثم تم تخ تجتح به بم بخ بح بج ئمئه
٦٩٩ 

 

 هم هج ني نى نم نخ نح نج  مي مى مخمم مح مج لي لى لم لخ ٱُّٱ

٨١٩الأعراف:  َّ  ِّ ُّ َّ ٍّ ىٌّٰ رٰ ذٰ يي يى يخيم  يح يج هي هى  
 

 كم كل كا قي قى فىفي ثي  ثى ثن ثم ثز ثر ٱُّٱ
٤٩الأنفال:  َّ نز نر مم ما لي لى لم  كي كى  

 
 
 
 
 

      
 
 
 



122 
 

 

 

 

 
 
 
 

 

٤الغاشية:  َّ ما لي لى لم كي كى كم ٱُّٱ:    
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٨٦الجهعة:  َّ ئن ئر ّٰ ِّ ٱُّٱ:  2  
فــ " سرٌعاً " نائب عن المفعول المطلق منصوب ، لأنه صفه له  ، أي : سٌرا سرٌعا ، وكذلك 

 

 
 

٨٨٩ المائدة:  َّ  بز بر ئي ئى ئن ئم ٱُّٱ  
 
 
 

٦النور:  َّ ىٰ لى لم كي ٱُّٱٱ:  

 
 
 
 

٨٦٩النصاء:  َّ ثى  بى بن بم بز ٱُّٱ  

 

 

 

٨١٤النصاء:  َّ  ثن ثم ثز ثر تي تنتى تم تز تر بي ٱُّٱٱـ ومنه قولـه تعـالى :  



124 
 

 
 
 

 

 
 
 

 
 وٌطّرد حذف الجار فً مواضع قٌاسٌة منها :

 
 
 

( .3/66:  6على أنه مبتدأ . )  
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 كا قي قى في  فى ثي ثى ثن ثم ثز ثر تي ٱُّٱ
 ٤٨الإسراء:  َّ كم كل

 ٦٩يوشف:  َّ نز ثم ثز ثر تي تى  تن  ٱُّٱ ـ 

 ضح ضج صم صخ صح سخسم سح خمسج  خج حم حج جم جح ثم ٱُّٱ

٤٩ هود َّ ضم ضخ  
 
 

 

٦٦١البقرة:  َّ ئن ئم ئز ئر ّٰ ِّ  ُّ َّ ٱُّٱ:    

 

 ٦١البقرة:  َّ  نج كخ كح كج قم قح فم فخ فح ٱُّٱٱ
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   ٦الروم:  َّ  ضم صخصم صح سم سخ  سح سج ٱُّٱ

 ٦الروم:  َّ  ضم مِنْ قبَْلٍ وَمِنْ بعَْدٍ  ٱُّٱ 

الروم:  َّ  ضم صخصم صح سم سخ  سح سج ٱُّٱٱ: 
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بحاث العمميةالاجتهاد للأ  
م2222 العدد العاشر يونيو  

 

 

بإستراتيجيات قائمة عمى نظرية الذكاءات المتعددة وقياس أثرها عمى نواتج التعمم  سباحةتدريس مادة ال
وم الرياضة جامعة طرابمسبكمية التربية البدنية وعم  
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multiple intelligences 
Gardner

:
Teaching Strategies
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SPSS
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أنماط الذكاءات العامة          

 

 الذكاءات

 اختبار )ت( للفروق البعدي القبلي

 الدلالة قيمة )ت( احراف معياري متوسط انحراف معياري متوسط

 20222 120929 10266 40222 10124 30322 اللغوي

 20222 60898 10561 40325 10497 30675 المنطقي

 20222 50824 10217 40725 10428 30975 المكاني

 20222 60552 10326 40952 10612 40275 الحركي

 20222 60855 10349 40952 10329 40125 الموس يقي

 20222 60631 10377 50375 10522 40652 الاجتماعي

س باحةانماط الذكاءات في مادة ال  الذكاءات  

 20222 110665 10422 30822 10762 20475 اللغوي

 20222 90638 10383 30452 10775 20175 المنطقي

 20222 80387 10341 30822 10716 20522 المكاني

 20222 80826 10878 40322 20316 30375 الحركي

 20222 70794 10472 40675 10893 30775 الموس يقي

 20222 60992 10862 40652 20315 30775 الاجتماعي

 أنماط الذكاءات العامة

 

 الذكاءات

 اختبار )ت( للفروق البعدي القبلي

 الدلالة قيمة )ت( احراف معياري متوسط انحراف معياري متوسط

 20222 180551 10311 60321 10494 30393 اللغوي

 20222 180654 10362 60839 10614 40127 المنطقي

40125 المكاني  10563 60554 10515 160416 20222 

 20222 150649 10326229 60946 10826 40268 الحركي

 20222 180729 10196 60768 10614 30929 الموس يقي

 20222 220122 10366 80218 10622 50446 الاجتماعي

س باحةال  انماط الذكاءات في مادة الذكاءات  

 20222 170644 10461 50554 10433 20232 اللغوي
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 وبين درجات الناتج المعرفي والتطبيقي للمجموعة الضابطة س باحةوأنماط الذكاء في مادة ال ( معاملات الارثباط بين انماط الذكاء العامة 5جدول رقم )

 أنماط الذكاءات العامة

ــةالدلالــــــــــــ قيمـــــة  ) ت ( قيمـــــة  ) ر ( الذكاءات  

- 20262 اللغوي  20422 20691 

- 20135 المنطقي  20619 20542 

- 20277 المكاني  20758 20453 

 20257 10961 20181 الحركي

- 20297 الموس يقي  20726 20484 

- 20146 الاجتماعي  20595 20556 

س باحةادة ال أنماط الذكاءات في م الذكاءات  

- 20287 اللغوي  20367 20715 

- 20285 المنطقي  20371 20713 

 20255 10156 20242 المكاني

- 20132 الحركي  20629 20533 

- 20327 الموس يقي  20344 20733 

- 20212 الاجتماعي  20473 20639 

 أنماط الذكاءات العامة

 الدلالــــــــــــــة قيمـــــة  ) ت ( قيمـــــة  ) ر ( الذكاءات

 20222 50142 20423 اللغوي

 20222 40268 20366 المنطقي

- 20227 المكاني  20976 20335 

- 20286 الحركي  20733 20468 

 20225 10168 20242 الموس يقي

 20226 10232 20257 الاجتماعي

 20222 190347 10262 50339 10228 20236 المنطقي

 20222 190169 10465 50679 10722 20536 المكاني

 20222 160633 10719 60143 10924 30236 الحركي

 20222 180374 10681 60554 10823 30627 الموس يقي

 20222 190822 10526 60893 10932 30839 الاجتماعي
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س باحةأنماط الذكاءات في مادة ال  الذكاءات  

 20212 10272 20256 اللغوي

 20257 10959 20182 المنطقي

- 20288 المكاني  20729 20471 

 20253 10162 20241 الحركي

 20227 20862 20278 الموس يقي

- 20186 الاجتماعي  10998 20253 

 أنماط الذكاءات العامة

 الدلالــــــــــــــة قيمـــــة  ) ت ( قيمـــــة  ) ر ( الذكاءات

غويالل  20211 10245 20323 

 20252 10168 20239 المنطقي

 20228 20812 20251 المكاني

 20222 30283 20287 الحركي

 20221 30652 20312 الموس يقي

 20221 30553 20326 الاجتماعي

س باحةأنماط الذكاءات في مادة ال  الذكاءات  

 20131 10542 20127 اللغوي

 20222 30972 ث المنطقي

 20222 50529 20426 المكاني

 20222 57273 20387 الحركي

 20222 60219 20425 الموس يقي

 20222 70122 20461 الاجتماعي

 أنماط الذكاءات العامة

 الدلالــــــــــــــة قيمـــــة  ) ت ( قيمـــــة  ) ر ( الذكاءات

 20321 10226 20222 اللغوي

 20215 10262 20258 المنطقي
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 20189 10337 20272 المكاني

 20257 10966 20166 الحركي

 20214 10263 20258 الموس يقي

 20226 10932 20261 الاجتماعي

س باحةأنماط الذكاءات في مادة ال  الذكاءات  

 20182 10364 20277 اللغوي

 20254 10157 20236 المنطقي

 20112 10635 20121 المكاني

 20314 10221 20225 الحركي

 20299 10689 20129 الموس يقي

- 20136 الاجتماعي  10736 20291 
 

 

Kathy ckeckley 
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بحاث العمميةالاجتهاد للأ  
م2222 العدد العاشر يونيو  

 

 

 الدرس البنيوي في سورة نوح عميه السلام
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 كح كج قم قح فم  فخ فح فج غم غج عم عج ظم طح ُّٱ
  َّ  كل كخ

لم لخ ٱ 
 هم هج ني نى نمنخ نح نج مي  مى مم مخ مح مج لي لى
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  َّ  مخ مح مج له لم لخ  ُّٱ

  َّ لي لى لم كي كى ٱُّٱٱ
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 َّ  خم خج حم حج جم جح تهثم تم تخ ٱٱُّٱ
 

 
 

 

 

 
 

 

 َّ كج قم  قح فم فخ فح فج غم غج عم عج ٱُّٱ
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 يح هٰيج هم هج  نه نم نخ نح نج مم مخ ٱُّٱ:  
  َّ ئه  ئم يه يم يخ
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  َّ ئر  يجهي هى هم هج ني نى نم نخ نح ٱٱُّٱ
 

 

 يخ يح هٰيج هم هج  نه نم نخ نح نج مم مخ ٱٱُّٱٱ: 
  َّ ئه  ئم يه يم

 
 

  َّ ِّ  ُّ َّ ٍّ ٌّ ىٰ رٰ ذٰ ٱٱُّٱٱ:
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  َّ ظم سخ سح سج ٱٱُّٱ

 

 

 يح هٰيج هم هج  نه نم نخ نح نج مم مخ ٱُّٱٱ:
  َّ ئه  ئم يه يم يخ
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form
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  َّ ثر بم بز بر ئي ئى ٱُّٱ

 بم بخ بح بج ئه ئم ئخ ٱُّٱ
  َّ به

 خم خج حم حج جم جح ٱُّٱ
 صح سم سخ سح  سج
  َّ ضح

 

  َّ ضح  ضج صم صخ ٱُّٱ
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   َّ يي يى يم يخ ٱُّٱ

 فخ  فح فج غم غج عم ُّٱ
  َّ قح فم

  َّ ضح  ضج صم ٱُّٱ

 
 الآٌة

 مم  ما لي لى لم كي ٱُّٱ
 يى ينيم يز ير ىٰ ني نى نن نمنز نر
  َّ ئح  ئج يي
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  َّ ّٰ ِّ  ُّ َّ ٍّ ٌّ ىٰ رٰ ذٰ ٱُّٱ

 يج هي هى هم هج ني ُّٱ

  َّ  يح

  َّ كم كل كا  قي قى ٱُّٱ

  َّ مج لي لى لم لخ ٱُّٱ

 

  َّ ئح نمنز نر مم  ما ٱُّٱ

 مي  مى مم مخ مح ُّٱ

  َّ نى نم نخ نح نج

   َّ ثز ثر  تي تى تن تم ُّٱ
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َّ يج  يج يج يج يج يج يج ٱُّٱ  

 

 فخ فح فج غم غج عم عج ٱُّٱ

  َّ كج قم  قح فم

 صم صخ صح سم ٱُّٱ

  َّ ظم طح ضم  ضخ ضح ضج
 

 الآٌة

  تن تم تز تر بي بى بن ُّٱ
  َّ ثر تي تى

 كم كل كا  قي قى ٱُّٱ
  َّ كى

َّ يج يج يج يج يج ٱُّٱ  

 كم كل كا  قي قى ٱُّٱ
  َّ كى

 كل كخ كح كج قم ٱُّٱ
  َّ  لج كم
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بحاث العمميةالاجتهاد للأ  
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 " دوافع ممارسة النشاط الترويحي الرياضي لدى طلاب المرحمة الثانوية ببمدية المرج
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